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This report provides an update on the progress of Graduation Initiative 2025, specifically
the way that $75 million for this initiative was allocated and spent on the 23 campuses
over the last two fiscal years.

This report will provide the legislature and other interested parties with updated
information on the important investments made on CSU campuses to improve graduation
rates and close achievement gaps. Hiring additional tenure-track faculty, adding more
course sections and improving advising and student services were the primary strategies
in 2017-18. In 2018-19, campuses plan to spend in six areas identified to be key to student
success: Academic Preparation, Enrollment Management, Financial Support, Data-
driven Decision Making, Student Engagement and Well-being and Administrative
Barriers.
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This report is designed to fulfill provision 1.1 of Item 6610-001-0001 of the Budget Act of
2018, which requires the CSU to report to the Legislature no later than January 15, 2019,
regarding:

• The amount each CSU campus spent on Graduation Initiative 2025 in 2017-18
and has budgeted to spend in 2018-19;

• How specifically these funds were spent in 2017-18 and are being spent in 2018-
19;

• How these spending activities are linked to research on best practices for student
success;

• Campus data indicating whether these activities are achieving their desired effect;
• How each campus is working to close the achievement gap for low-income

students, historically underrepresented students and first-generation students; and
• Growth in management, faculty and support staff positions in 2017-18 and how

this employee growth advances student success.

Should you have any questions about this report, please contact Kathleen Chavira, Assistant
Vice Chancellor, Advocacy and State Relations at (916) 449-3541.
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Executive Summary 

In 2015, the California State University (CSU) launched Graduation Initiative 2025, its ambitious plan to 

increase graduation rates, eliminate equity gaps in degree completion and meet California’s workforce 

needs. The following report provides an overview of initial outcomes, a summary of resources invested 

in – and hiring related to – Graduation Initiative 2025 in 2017-18 and 2018-19. The report also provides 

examples of activities and strategies undertaken by campuses in support of the initiative. As required by 

the Budget Act of 2018, this report addresses the following items: 

The amount each CSU campus spent on Graduation Initiative 2025 in 2017-18 and has budgeted to 
spend in 2018-19 

In 2017-18, $75 million was allocated across the 23 CSU campuses in support of Graduation Initiative 
2025. In 2018-19, $73 million was allocated across the 23 campuses in support of Graduation Initiative 
2025, with an additional $1.9 million allocated for systemwide strategies to help campuses succeed. 
Allocations are detailed on page 4 of this report.  

How specifically these funds were spent in 2017-18 and are being spent in 2018-19 

In 2017-18, expenditures were focused on faculty hiring, offering additional course sections, hiring 
additional academic advisors and investing in student support programs and services.  In 2018-19, 
investments aligned with the six operational priorities for Graduation Initiative 2025: Academic 
Preparation, Enrollment Management, Financial Support, Data-driven Decision Making, Student 
Engagement and Well-being and Administrative Barriers. 
 
How these spending activities are linked to research on best practices for student success 

During 2017-18 and 2018-19, investments in Graduation Initiative 2025 aligned with national research 
and best practices regarding developmental education, academic advising and student retention. 
Campus examples are included throughout this report. Systemwide examples are included on page 16.   

Campus data indicating whether these activities are achieving their desired effect 

The CSU saw improvement in all six degree completion metrics for Graduation Initiative 2025. In 
addition, for the first time in CSU history, the number of students earning a bachelor’s degree surpassed 
100,000. Specific campus data are included throughout this report. 

How each campus is working to close the achievement gap for low-income students, historically 

underrepresented students and first-generation students 

In the past year, the systemwide graduation rate gap between Pell recipients and their peers decreased 

a percentage point, from 10.6 to 9.5. The graduation rate gap for students who identify as African-

American, American-Indian or Latino decreased from 12.2 percentage points to 10.5. Specific campus 

actions are detailed in this report, beginning on page 18.  

Growth in management, faculty and support staff positions in 2017-18 and how this employee growth 

advances student success 

CSU campuses continue to use a portion of Graduation Initiative 2025 funding to hire additional faculty, 

staff and administrators, where it is necessary and appropriate to advance the campus’ student success 

goals. Employee growth is detailed on page 34.   
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1 Introduction 

The California State University (CSU) is more than two years into Graduation Initiative 2025, its 
ambitious plan to increase graduation rates and eliminate equity gaps for all students. Through this 
initiative, the CSU is ensuring that all students have the opportunity to earn a high-quality degree, 
positively impacting their lives, families and communities. In doing so, the CSU will continue to fulfill its 
founding mission to produce the graduates needed to power California’s future prosperity.  

As the nation’s largest and most diverse four-year public university system, the CSU plays an essential 
role in driving the economy and innovation in California and the United States. This role has never been 
more important than it is today. According to the Public Policy Institute of California, the state faces a 
deficit of 1.1 million bachelor’s degrees by 2030. With sufficient annual investment of new general funds 
to grow enrollment and support student success, Graduation Initiative 2025 will allow the CSU to meet 
its share of the projected workforce need, producing an additional 500,000 degree holders by 2030 and 
eliminating equity gaps in degree completion. 

Two years into the initiative, graduation rate data indicate that the CSU is making good progress toward 

its Graduation Initiative 2025 goals. For the first time in CSU history, the number of students earning a 

bachelor’s degree surpassed 100,000. For the 2017-18 academic year, 105,431 students earned a 

bachelor’s degree and joined the ranks of the CSU’s nearly 3.6 million alumni. The record number of 

degrees represents 6,000 more graduates compared to the previous year. These gains were achieved 

while the university enrolled a greater number of students and a greater percentage of students from 

historically underserved communities. 

While all students are benefiting from the collective effort driving the initiative, the CSU is measuring 

progress based on the following goals:  
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In addition to the graduation rate progress for first-time and transfer students, in the past year the 

CSU’s efforts to close persistent equity gaps have begun to reflect in the rates. In the past year, the 

graduation rate gap between Pell recipients and their peers decreased a percentage point, from 10.6 to 

9.5. The graduation rate gap for students who identify as African-American, American-Indian or Latino 

decreased from 12.2 percentage points to 10.5.  

This progress has been the result of concerted efforts systemwide and on each of the 23 CSU campuses. 

This work continues today to support all CSU students, improve graduation rates and eliminate equity 

gaps.  

This report is designed to fulfill provision 1.1 of Item 6610-001-0001 of the Budget Act of 2018, which 

requires the CSU to report to the Legislature no later than January 15, 2019, regarding: 

1. The amount each CSU campus spent on Graduation Initiative 2025 in 2017-18 and has budgeted 

to spend in 2018-19; 

2. How specifically these funds were spent in 2017-18 and are being spent in 2018-19; 

3. How these spending activities are linked to research on best practices for student success; 

4. Campus data indicating whether these activities are achieving their desired effect; 

5. How each campus is working to close the achievement gap for low-income students, historically 

underrepresented students and first-generation students; and 

6. Growth in management, faculty and support staff positions in 2017-18 and how this employee 

growth advances student success. 
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2 Investments in Student Success 

In 2017-18, CSU campuses received an additional $75 million in new funding generated through student 

tuition to support Graduation Initiative 2025 efforts. Recognizing the importance of Graduation Initiative 

2025 to California’s students and the state, an additional $75 million of General Fund was allocated to 

the CSU to support student success efforts in 2018-19. These funds were allocated by the Office of the 

Chancellor to the 23 campuses as follows:  

1. $24 million for base budget increases of $960,000 per campus, with $1.9 million in Systemwide 

Provisions for supporting  Graduation Initiative 2025 priorities centrally from the Office of the 

Chancellor to help facilitate campus success; 

2. $26 million determined by campus’ proportion of students with significant financial need (based 

on the number of students eligible for Pell Grants in fall 2017); and 

3. $25 million for recruitment and retention of tenure-track faculty. 

The allocation methodology was not intended to serve as a campus expenditure plan. Instead, it 

acknowledged that while all campuses have ambitious graduation rate targets, differing levels of 

financial investment are required in order to eliminate equity gaps.  

The specific campus allocations are detailed below:  

Campus 2017-18 Allocation 2018-19 Allocation 

Bakersfield $2,374,000 $3,167,000 

Channel Islands $2,004,000 $2,900,000 

Chico $2,916,000 $2,566,000 

Dominguez Hills $2,952,000 $3,469,000 

East Bay $2,890,000 $2,519,000 

Fresno $4,350,000 $3,858,000 

Fullerton $4,361,000 $4,327,000 

Humboldt $2,108,000 $2,474,000 

Long Beach $4,350,000 $4,241,000 

Los Angeles $5,507,000 $4,529,000 

Maritime Academy $1,093,000 $1,692,000 

Monterey Bay $1,833,000 $2,880,000 

Northridge $5,919,000 $4,662,000 

Pomona $3,722,000 $3,319,000 

Sacramento $4,859,000 $3,761,000 

San Bernardino $4,114,000 $3,345,000 

San Diego $3,024,000 $2,891,000 

San Francisco $4,307,000 $3,138,000 

San José $3,527,000 $3,608,000 

San Luis Obispo $1,524,000 $2,118,000 

San Marcos $2,673,000 $3,262,000 

Sonoma $2,168,000 $2,022,000 

Stanislaus $2,425,000 $2,332,000 

Systemwide  $1,920,000 

Total $75,000,000 $75,000,000 
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It is important to note that campus investments in student success activities exceed this allocation. The 

work underway on all 23 campuses encompasses all aspects of campus operations. As such, campuses 

continue to reprioritize their budgets and use existing funding to support initiative work. 

2.1 2017-18 Investments 

In 2017-18, campus investments in Graduation Initiative 2025 were categorized into three broad areas 

intended to support degree completion for all students and to close equity gaps for students from 

historically underserved communities: 

 Hiring additional tenure-track faculty and offering more course sections; 

 Hiring additional advisors; and 

 Investing in student and academic support programs. 

In November 2018, campuses reported to the Office of the Chancellor regarding the specifics of how 

they invested their 2017-18 allocations. This information is detailed below.  

2.1.1 Hiring Additional Tenure-Track Faculty and Offering Additional Course Sections - $30 Million 

Tenured and tenure-track faculty have a direct impact on raising graduation rates and narrowing equity 

gaps. Using 2017-18 Graduation Initiative 2025 funding, campuses prioritized hiring additional tenure-

track faculty. Across the system, campuses reported hiring 149 new instructional tenure-track faculty. 

This does not include replacing faculty who retired or departed for other opportunities. Many campuses 

posted and filled a number of new positions, but faculty retirements and resignations outpaced 

institutional capacity to complete searches for replacement faculty and new tenure-track positions in 

2017-18. After taking into account the eight campuses where retirements and separations outpaced 

new hires, the total systemwide net-new tenure-track faculty hires in 2017-18 was 160. Recruitments 

continue in an effort to fill all budgeted positions. 

The hiring of new tenure-track faculty enables campuses to offer additional course sections. Across the 

system, campuses added more than 2,800 new course sections in academic year 2017-18, equating to 

approximately 80,000 new seats for students.  

The addition of course sections provides students more access to the classes they need to graduate. 

These sections enable campuses to alleviate waitlists and accommodate additional students in high-

demand courses.  Additional course sections also allow for the inclusion of high-impact practices, such 

as intensive writing and undergraduate research, practices that have been proven to have a positive 

impact on student success. 

For example, at CSU Chico, 2017-18 Graduation Initiative 2025 funds were used to increase instructional 

capacity in all seven academic colleges and enabled the campus to offer a leadership course that 

effectively supported at-risk students. The College of Agriculture added two key introductory courses to 

support additional students. In the College of Behavioral and Social Sciences, additional course sections 

alleviated waitlists for students needing senior capstones, writing courses, diversity requirement courses 

and field placements. The College of Business used funding to deliver a unique team-taught course for 

first-year students that built community and integrative learning in what was a traditionally high-failure 

rate accounting course. Preliminary data show that the students enrolled in this course performed 

better than their peers. Finally, additional sections in the College of Natural Sciences allowed the college 

to graduate an additional 71 students in 2018.  
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Another impact of adding course sections is that students are able to enroll in more units each term, 

supporting their path to timely graduation. Across the system, average unit load increased from 13.0 in 

fall 2015 to 13.3 in fall 2018. When the size of the CSU undergraduate student population is factored in, 

this equates to approximately 8,500 full-time equivalent students (FTES).  

For example, both San Francisco State and CSU Long Beach reported increases in average unit load 

following the addition of new course sections. At San Francisco State, the average unit load for 

undergraduate students increased from 12.2 in fall 2016 to 12.5 in fall 2018. At CSU Long Beach, the 

average unit load for undergraduate students increased from 12.9 to 13.2 in just one year, from fall 

2016 to fall 2017.  When the size of the undergraduate student population is factored in, this equates to 

1,100 FTES on these two campuses alone.     

2.1.2 Hiring Additional Advisors - $10 Million 

One of the primary strategies for improving completion rates and eliminating equity gaps is providing 
students greater access to their advisors. As students move through their academic career at the CSU, 
the ability to regularly meet with an advisor and receive timely information about course opportunities 
and scheduling are critical to success. Engagement and communication with an advisor is a best practice 
for student success, especially for first-generation students. 

With 2017-18 Graduation Initiative 2025 funding, campuses continued to reduce their student-to-
advisor ratios. In so doing, 101.5 full-time equivalent (FTE) advisors were hired systemwide to help 
students navigate their educational path and provide a clear roadmap to graduation.  

Campuses are also strategically rethinking all aspects of advising. This includes using data for more 
effective – and earlier – interventions. Using data, campuses are helping students identify their 
preferred major earlier in their education path and customizing graduation plans that will help students 
achieve their goals.  

In 2017-18, San José State launched My Graduation Pathway to Success, a suite of technology tools 
aimed at helping students plan their academic path and assisting advisors in providing optimal advice. 
These technology tools include My Planner, which lists all requirements for undergraduate majors and 
minors and for general education. These requirements are displayed in a recommended sequence using 
information from student records. My Planner recognizes the courses a student has already taken at San 
José State, test and transfer credits, course substitutions and prerequisites to recommend a customized 
education plan for each student.  

Data also enable campuses to engage in proactive outreach and advising for specific student 
populations. This includes connecting with students at-risk of dropping out and reengaging students 
who are eligible to attend, but not enrolled. Campuses are also conducting outreach to students nearing 
completion, to ensure they enroll in the courses they need and finalize the administrative processes   
required for graduation.  

Advising initiatives underway on CSU campuses include meeting students where they are, 
communicating with them not only through websites and email, but also via text message and social 
media. Campuses are also holding student success advising workshops and implementing peer-coaching 
programs at the college level, to provide more individualized guidance to students.  

For example, at CSU Fresno each school/college advising office was provided one-time funding to hire 
peer mentors and graduate assistants who have increased the number of students receiving 
personalized degree roadmaps. Graduate interns were utilized in the Dream Center and the Renaissance 
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Scholars Program (a program that supports undergraduate students who experienced foster care, 
unaccompanied homeless youth and other independent youth). These interns provide one-on-one 
counseling and advising services to students, coordinate special support workshops and intervene with 
students who are having trouble adjusting to college life.  

The campus also invested in retention support for first-year, high-risk students. Data show that at CSU 
Fresno, Hmong males and African-American and American-Indian students have higher rates of attrition 
when compared to other student groups. High-touch, intensive academic and personalized support was 
used to support the retention and academic success of these student groups.   

2.1.3 Investing in Student and Academic Support Programs - $35 Million 

Campuses continue to develop, refine and invest in academic and student support programs to ensure 

they meet the changing needs of their unique student populations. In 2017-18, with an emphasis on 

closing equity gaps, campuses spent approximately $35 million on these efforts.  

Focusing on Academic Support 

Student academic support – including learning centers, tutoring centers, supplemental instruction and 

the redesign of high-demand, high-failure rate courses to improve student outcomes – were campus 

priorities for 2017-18 Graduation Initiative 2025 funding. For example, Cal Maritime enhanced its 

supplemental instruction capacity and provided tutoring services in each residence hall during the 

evenings, to increase the visibility of this support among students. The campus also provided curriculum 

redesign grants to 11 faculty to improve student success in various majors and courses through 

curricular streamlining and innovation.  

Investing in Mentoring Programs  

Using 2017-18 funding, campuses invested in mentoring programs (peers, alumni, faculty, staff and 

administrators) that create greater connectivity to the university and its community. Through campus 

mentoring initiatives, students gain a better sense of how their experiences, challenges and 

opportunities are similar to those experienced by their mentors. At the same time, students gain 

exposure to potential paths to success that might otherwise have gone unseen. These programs 

increase academic and social integration with the university and have been shown to improve student 

outcomes for all students, particularly those from historically underserved communities. For example, 

Humboldt State invested 2017-18 funding in the Retention through Academic Mentoring Program 

(RAMP). RAMP serves all first-time students through mentoring meetings and events, providing all first-

time, first-generation students with one-on-one peer mentoring.  

Providing Financial Support and Incentives  

Campuses also used funding to provide financial support and incentives to students nearing graduation 

or in danger of stopping out because of unmet financial need. For example, at CSU Fresno, Bulldog 

Retention Grants are awarded to students on track for graduation but who have a financial shortfall of 

less than $1,500 and are subject to being dropped from all classes. In 2017-18, grants were awarded to 

320 students. Ninety-six percent of grant recipients either graduated or were retained, demonstrating 

the power of micro-grants.  

Offering courses in winter/spring intersession and summer session provides students additional 

opportunities to complete the classes they need for graduation, allowing a student to increase the 
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number of units they complete each year if they so desire. Campuses – such as CSU Chico and CSU 

Sacramento – offer discount incentives or grants to students who enroll in intersession or summer 

session. 

Conducting Targeted Outreach and Support 

To address the unique needs of specific student groups, campuses have developed targeted support 

efforts. For example, CSU Monterey Bay implemented initiatives aimed at retaining African-American 

students. Cal Poly Pomona expanded its Veterans Resource Center to provide additional outreach, 

academic enrichment and professional development activities to new student veterans, military 

dependents and active duty service members. San Diego State invested in outreach and support 

programs aimed at commuter students, a key demographic for the campus. CSU East Bay hired students 

to work with community college transfer students, assisting them with the transfer process, which led to 

improved graduation rates.  

Investing in Technology and Data  

In 2017-18, a number of CSU campuses used a portion of their funding to invest in new technology and 

improved data analytics. These investments promote a culture of data-driven decision making and 

enable campuses to identify, address and resolve issues affecting all students. At CSU Northridge, the 

campus invested in software to power a campus chat-bot, CSUNny, which uses artificial intelligence to 

answer questions from incoming students and provide important information about the campus 

through personal technology. Additionally, the campus invested in targeted data dashboards to engage 

diverse campus constituents in meaningful inquiries to enhance student success. 

2.2 2018-19 Planned Expenditures 

For the 2018-19 academic year, $73 million was allocated across the 23 campuses in support of 

Graduation Initiative 2025, with an additional $1.9 million allocated for systemwide strategies to help 

campuses succeed.  

Funds allocated for systemwide strategies supported the implementation of new academic policies, 

professional development and program evaluation. Additionally, systemwide funds were used to 

support technology enhancements, such as smart planning software for academic advising. Finally, 

these funds were used to enhance campus student well-being initiatives. For example, in 2019 the Office 

of the Chancellor will be hosting a systemwide convening that will connect campuses with their local 

county behavioral health offices, to develop partnerships that will bring additional mental health 

services to CSU students.  

For campus allocations, investments have been aligned with the six operational priorities of Graduation 

Initiative 2025:  

 Academic Preparation 

 Enrollment Management 

 Financial Support 

 Data-driven Decision Making 

 Student Engagement and Well-being 

 Administrative Barriers 
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These six priorities are effectively driving Graduation Initiative 2025 efforts across the system. They have 

been identified – both through research and through practice – as having a significant impact on degree 

completion. Each of the operational priorities are interrelated. This report describes student success 

activity and planned expenditures across each priority. However, academic preparation and enrollment 

management are described jointly in this report given their unique relationship financially, especially 

during the 2018-19 academic year.  

2.2.1 Academic Preparation and Enrollment Management - $53.9 million  

In 2018-19, campuses are planning to spend the majority of their allocations on providing first-year 

students, including those who arrive in need of additional academic support, the opportunity to 

complete 30 college-level semester units (45 quarter units) before beginning their second academic 

year. Increasing the percentage of incoming students who achieve this important benchmark is critical 

for improving the CSU’s four-year graduation rate. This requires the CSU to fundamentally change the 

treatment of incoming first-year students. It also requires campuses to offer the requisite number of 

courses to ensure more students have an opportunity to establish a four-year degree completion 

trajectory. Success requires investments in hiring new faculty, mounting additional course sections and 

better alignment between course availability and student needs. 

The emphasis on academic preparation is consistent with systemwide policy changes (Executive Order 

1110), enacted in August 2017, and intended to significantly improve how the CSU serves students. The 

policy: a) revised the assessment protocols used to determine college readiness and course placement 

in the first year; b) strengthened the Early Start Program to offer students college credit in the summer 

before their first term; and c) reformed the CSU’s approach to developmental education (i.e. 

transitioning from non-credit-bearing prerequisite courses to college-level, credit-bearing courses with 

academic support).  

CSU faculty, staff and administrators worked diligently to redesign courses and prepare for the fall 2018 

policy implementation deadline. As a result of these efforts, CSU students today are enrolled in newly-

designed mathematics and English courses, which replace stand-alone, non-credit bearing 

developmental education prerequisites. Supporting campus faculty and staff in implementing the recent 

policy changes is a top priority, and is reflected in campus activities for the 2018-19 academic year.    

Hiring Additional Tenure-Track Faculty 

In keeping with the budget language for 2018-19, campuses intend to use a portion of their Graduation 

Initiative 2025 allocation to hire additional tenure-track faculty. Systemwide, these expenditures will 

total at least $25 million. These additional faculty will enable campuses to offer extra course sections, 

accommodate more students in high-demand courses, increase graduation rates and improve time to 

degree.  

Supporting the Redesign of Curriculum 

Under the new systemwide policy, the CSU no longer requires students to take stand-alone prerequisite 

developmental education courses in mathematics/quantitative reasoning or English that do not count 

for college credit. Instead, campuses are placing students in need of additional academic support in 

credit-bearing, college-level courses that also strengthen skills. Course models may include co-requisite 

approaches, coordinated supplemental instruction or “stretch” formats that could extend a course 
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beyond one academic term. The full-scale, systemwide implementation of these policies represents the 

largest and most progressive university developmental education reform effort in the nation.  

In 2018-19, campuses intend to use Graduation Initiative 2025 funding to continue supporting faculty in 

the development of curriculum for co-requisite and stretch mathematics/quantitative reasoning and 

English courses. This includes professional development opportunities, the creation of active learning 

materials through a number of modalities and the coordination of assessment activities.  

For example, at CSU Fresno, the campus is adding co-requisite labs to lower-division mathematics 

courses, to improve student learning. And at Cal Poly Pomona, the campus is undertaking a significant 

redesign of several mathematics and statistics courses. They developed three mathematics stretch 

pathways that better align with students’ majors: 1) Algebra/Calculus; 2) Statistics; and 3) Quantitative 

Reasoning. Mathematics faculty teaching these stretch pathway courses are working in a coordinated 

manner and benefitting from ongoing professional development offered through the campus Faculty 

Center for Professional Development.  

Expanding Supplemental Instruction 

Given its importance to improving student learning and the implementation of the new policy changes, 

expanding supplemental instruction is a 2018-19 funding priority for campuses. For example, at CSU 

Bakersfield, supplemental instruction is available in the mathematics, chemistry, engineering and 

philosophy departments. The program consists of regularly scheduled peer-facilitated study sessions 

outside of the classroom. These sessions are conducted in groups and emphasize the efficacy of 

collaborative learning in order for students to master course content, prepare for exams, discuss 

readings and assignments and pick up effective learning strategies that are transferrable to all courses.  

At Humboldt State, supplemental instruction provides peer mentoring to students enrolled in high-

demand, high-failure rate courses and courses that have significant equity gaps. Data collected on 

campus reinforces supplemental instruction as a high-impact practice – students who attend at least 70 

percent of the sessions have a 12.8 percent higher pass rate in the core class than those who do not 

participate in supplemental instruction. Additionally, supplemental instruction decreases the gap in pass 

rates between students from historically underserved communities and their peers from 11 percent to 7 

percent.  

Hiring Additional Advisors 

Campuses intend to use a portion of their Graduation Initiative 2025 allocation to invest in advisors and 

advising staff, hiring an additional 46.5 FTE systemwide. When coupled with the 101 advisors hired in 

2017-18, this will bring the total of net new advisors in the CSU to nearly 150.  

CSU Fullerton is increasing the number of advisors in each college. Sonoma State is expanding staff to 

support the advising of undergraduate students, to implement advising software and to support 

increases in students from historically underserved communities. And, at CSU San Marcos, the campus is 

adding an academic advisor to offer services through a web-based platform for students seeking 

advising outside of traditional office hours.    
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Improving Academic Advising 

In addition to offering more course sections, there is also a need to improve course-taking efficiencies 

systemwide. This includes ensuring a greater number of students are enrolled in courses aligned with 

their degree program and that advisors can more effectively support progress in those courses. To that 

end, improving academic advising is a significant priority for campus 2018-19 funds.  

Campuses are investing in software designed to provide advisors with early alerts when students are 

falling behind or are in danger of dropping out altogether. This software is coupled with training for 

advising staff on how best to identify key markers related to student success. At Cal Maritime, software 

is enabling advisors to use midterm grades to provide early alerts for students underperforming in 

classes. Once grades are reported, university advisors are able to meet with at-risk students and provide 

individualized resources and success tools during the term, rather than after a student earns a non-

passing grade.  

Campuses are also investing in advising software to assist students in selecting the best courses for their 

academic path. Smart planners, for instance, enable campuses to more closely match the number of 

seats provided in classes with the expected number of students needing those classes. A number of 

campuses continue to develop or refine degree roadmaps for new and continuing students. At CSU 

Northridge, staff are revamping the use of degree planning software to increase its usage by current 

students, providing better predictive capability.  

Increasing Students’ Average Unit Load 

One of the most important predictors of whether a student will finish his or her degree in a timely 

manner is the number of units taken each term. Data consistently show that students’ grade point 

averages and course pass rates are not harmed when they take a full load (15 semester units). In some 

cases, the data indicate these students outperform those who do not take a full load.  

To encourage students to take a full course load, a number of campuses have launched information 

campaigns, building on legislation that established the California Promise Program. San José State’s 

“Frosh Finish in Four” and “Transfers Take Two” campaigns are intended to improve overall enrollment 

management through course section availability, advising resources and pathways and technology-

based planning for students, faculty and staff.  

CSU Sacramento is fully committed to its “Finish in Four” and “Through in Two” campaigns. The “Finish 

in Four” commitment is offered to all incoming first-time students. Interested students commit to taking 

30 units each. In return, the campus offers these students a discount on summer session tuition, priority 

summer session registration, increased advising and discounts at the campus bookstore, among other 

incentives. This approach has been extraordinarily successful. The percent of first-time students taking 

15 or more units has increased from just over 51 percent in 2015 to almost 67 percent in 2017. As of 

2017, the average unit load for first-time students at CSU Sacramento was 14.8, just shy of the 15 units 

needed to graduate in four years.  

At CSU Bakersfield and Cal Poly San Luis Obispo, the campuses are coupling education campaigns, “15-

to-Finish,” with block course scheduling, which enrolls groups of students together in a set of courses 

needed for a designated degree program, helping students more efficiently get the classes they need.   
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Campuses are also adding course sections in high-demand classes to help students remain on track for 

graduation. At CSU East Bay, the campus is setting aside funds to allow course sections to be added 

whenever enrollment reaches 90 percent in a critical pathway.  

Investing in Completion Programs 

Campuses are exploring and developing new degree completion programs using 2018-19 Graduation 

Initiative 2025 funding. These programs are designed to help students close to graduation but whose 

progress may have stalled, causing them to continue for another term or two. For example, CSU East 

Bay is exploring the development of a degree completion program to support students who have 

stopped out. At Cal Poly Pomona, the campus is investing in a summer 2019 completion program for 

students who are 1-9 units from a degree. This pilot program builds on a successful summer 2018 pilot 

funded at the campus using non-state dollars.   

Investing in Academic Support Systems 

Campuses are also placing a high priority on investments in academic support systems – writing centers, 

learning labs, tutoring and learning communities – for 2018-19. For example, Cal Poly San Luis Obispo is 

expanding its Academic Support Network tutoring to cover additional programs and courses. CSU San 

Marcos is expanding learning centers such as the Math Tutoring Lab and the Writing Center, while Cal 

Maritime is supporting faculty efforts to design a new writing center.  

At CSU Sacramento, the Commit to Study program is identifying and engaging students who have a 

grade point average between 2.0 and 2.3. It provides students in mathematics or science classes with 

workshops and one-on-one mentoring to assist them in strengthening their study habits, including time 

management, information processing and motivation.  

At Humboldt State, investments in learning communities are improving retention and graduation rates. 

Evidence from the Klamath Connection, a year-long program of science and general education courses 

and activities that focus on the Klamath River (and HSU’s most established learning community) 

suggests that retention rates for participating students over a three-year period are at least 10 percent 

higher than their peers.   

2.2.2 Student Engagement and Well-being - $6.6 million 

The CSU is committed to addressing student well-being in a holistic manner. As an educational 

institution, the university is particularly focused on the areas that impact students’ ability to be 

successful, persist and complete their degree. This includes areas such as quality education, food, 

housing, mental and physical health, a sense of belonging and preparation for the future. In 2018-19, 

campuses are planning to spend – as a system – $6.6 million to address the well-being of all CSU 

students and foster a strong sense of belonging on campus.  

Strengthening Cultural Centers 

CSU campuses are home to a number of cultural centers. These centers serve the CSU’s richly diverse 

student population, providing targeted services and a place for students to build connections. With 

2018-19 funding, campuses are investing in these cultural centers in a variety of ways. For example, CSU 

Fullerton is expanding efforts to reach underrepresented communities, planning an African-American 

student outreach event in coordination with the campus’ African-American Resource Center. CSU 
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Bakersfield is developing new affinity groups to support diverse students, faculty and staff, and CSU East 

Bay is redesigning its multi-cultural center to address affinity needs on campus.  

Developing a Framework for Meeting Students’ Basic Needs 

Critical to student success at the CSU, the Basic Needs Initiative takes a holistic look at students’ well-

being both inside and outside the classroom, from housing and food security to mental health. To 

support students, CSU campuses focus their efforts on providing education, outreach, training and acute 

crisis support to students in need. For example, Humboldt State is hiring a Basic Needs Single Point of 

Contact Coordinator who will be responsible for coordinating campuswide efforts to provide students 

support – whether they are seeking housing, facing homelessness, experiencing food insecurity or a 

financial emergency.   

At the same time, the CSU is actively strengthening relationships with regional and local agencies and 

organizations to provide comprehensive care to students in instances where student needs go beyond 

campus capabilities.  

Expanding Academic and Social Integration 

Students engaged in campus life are more successful in and out of the classroom. Campuses are 

investing in a number of initiatives aimed at strengthening students’ sense of belonging, particularly for 

students from historically underserved communities. Cal Poly San Luis Obispo is implementing pre-Week 

of Welcome programming to build a sense of community with underrepresented students. At CSU 

Channel Islands, the campus is hiring a Coordinator of Underrepresented Student Initiatives, a position 

that serves as the primary support for students supported by AB 540 or Deferred Action for Childhood 

Arrivals, or are in need of other documentation assistance. This position will also be responsible for 

developing workshops and trainings for these traditionally underserved students as well as allies in the 

community.  

Investing in Opportunities for Academic and Career Exploration 

Supporting student engagement and well-being includes providing programming that helps students 

connect their studies with future educational and career opportunities. For example, CSU Sacramento 

created an Arts and Letters Professional Seminar Series based on data showing a correlation between 

career counseling and timely graduation. This program will allow students to earn one unit by attending 

weekly seminars with accomplished alumni and participating in hands-on workshops. San Diego State 

continues to expand its Aztec Mentor Program, which connects alumni and community supporters with 

students for one-on-one professional mentoring. Stanislaus State is hiring a director for the Career 

Development Center, to support students in their transition from the university to the workforce.  

2.2.3 Financial Support - $3.9 million 

The CSU offers one of the most affordable undergraduate educational programs in the nation. More 

than 80 percent of CSU undergraduate students receive non-loan financial aid, and more than half of 

students have their tuition fully covered. The CSU is committed to expanding financial support beyond 

traditional financial aid. In 2018-19, campuses are planning to spend – as a system – $3.9 million to 

ensure that financial need does not impede student success.  
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Implementing Financial Literacy Initiatives 

Campuses are working to increase students’ financial literacy to help them make informed decisions in 

college and for their future. In 2018-19, CSU Chico is planning a financial wellness clinic for students, and 

CSU San Marcos will be holding financial literacy workshops. At CSU Bakersfield, the campus is offering a 

personal finance course on budgeting, banking, credit card debt, identity theft and financial goals.  

Offering Non-traditional Forms of Financial Aid 

The majority of CSU campuses offer some form of non-traditional financial support to students. In some 

instances, campuses offer micro-grants and emergency loans for students facing a crisis. In other cases, 

campuses offer financial incentives to encourage students close to graduation to take their remaining 

classes. Using 2018-19 Graduation Initiative 2025 funding, campuses are developing and expanding 

these financial support mechanisms.  

At CSU San Bernardino, for example, the campus is providing supplemental funding to students to 

complete their degree during the summer term. CSU Sacramento provides Provost Grants in amounts 

up to $1,000 for summer session courses and winter intersession for students close to graduation. Cal 

Poly San Luis Obispo is making $60,000 available in micro-grants for students with financial aid gaps and 

financial emergency needs.  

Expanding On-campus Student Employment Opportunities  

Providing financial support to students includes expanding opportunities for on-campus employment. 

For example, Fresno State is adding student employment opportunities to increase outreach to future 

students. These include positions to address the increased demand for campus tours, events, 

conferences and presentations at K-8 and community events. Cal Maritime is hiring additional students 

to work as tutors and in the new Maker Space.  

2.2.4 Data-Driven Decision Making – $7.3 million 

While data-driven decision making stands as its own operational priority for Graduation Initiative 2025, 

using data to improve the student experience impacts all aspects of the initiative, from identifying and 

removing administrative barriers, to enhancing student well-being to improving enrollment 

management. In 2018-19, campuses are planning to identify and advance the most successful academic 

support programs using evidence and data.  

Improving Technology and Information Infrastructures 

Campuses are using 2018-19 funding to improve technology and information infrastructures to facilitate 

seamless integration of data into all campus decision-making processes. CSU Dominguez Hills, for 

example, created a new office of University Effectiveness, Planning and Analytics, which is responsible 

for developing resources in support of campus educational policy and practice. Office staff will support 

faculty members and administrators with identifying how institutional data can improve a program or 

gauge its effectiveness. Other campuses, such as San José State, are providing additional data 

dashboards and predictive analytics tools to better assess and predict the effects of programs on 

students.  

 



15 
 

Investing in Professional Development 

In addition to investing in technology and data infrastructure, campuses are planning to use funds to 

ensure that faculty, staff and administrators are able to effectively use institutional data to improve 

student success. CSU Los Angeles is supporting faculty engagement with data sources and technology-

enhanced pedagogy, while CSU Northridge is planning a series of student success data workshops. At 

CSU Fullerton, the campus is organizing a “data talk” series, showing Graduation Initiative 2025 data and 

pairing analysts with colleges and divisions for a deeper understanding of the results.    

Conducting Ongoing Assessment 

Campuses are also focused on using data to conduct ongoing assessments of programs and initiatives. 

At CSU East Bay, the campus will be implementing assessments to ensure that all programs receiving 

funds document their effectiveness. At CSU San Bernardino, faculty data fellows on campus will examine  

data from the individual colleges to reduce time to completion. Their findings will be presented at an 

annual conference.  

2.2.5 Administrative Barriers - $3.3 million 

In 2018-19, campuses are planning to spend – as a system – $3.3 million to identify and remove 

administrative impediments to student success. These include unnecessary or overly burdensome 

policies and procedures that can delay a student’s progress to completion.   

Developing a Task Force to Reconsider Campus Policies 

The first step to removing administrative barriers is identifying them. Campuses – such as CSU East Bay 

and CSU Fresno – are developing cross-divisional committees, or task forces that include faculty 

buyouts, to analyze student-related systems and provide recommendations to make university systems 

and services more functional and accessible. At CSU Northridge, this task force has been working since 

spring 2018. The task force will be recommending changes to policies and processes, including improved 

messaging in all automated student communications.  

Reviewing the Registration Process 

One area campuses have identified for unnecessary administrative barriers is the registration process. At 

CSU Fullerton, the campus is using 2018-19 Graduation Initiative 2025 funding to create an online 

course withdrawal process, streamlining this experience for students. At Cal Maritime, the campus is 

reworking priority registration to better support ROTC (Reserve Officer Training Corps) students. 

Recognizing that ROTC students comprise a significant portion of the student population, the campus is 

making changes to the registration process to ensure that these students are able to choose class 

sections that fit their off-campus responsibilities.  

Reworking “Drop-for-Non-payment” Policies and Readmission 

Stringent drop-for-non-payment and readmission policies can derail a student’s timely completion. 

Campuses are reviewing these policies and, where appropriate, making changes. At CSU San Marcos, the 

campus has amended the drop-for-non-payment policy to reflect a higher dollar threshold. The campus 

is also making spring readmission an option for students who “stopped out” temporarily while in good 

standing and who are seeking to resume their studies. Currently, readmission is only available in the fall 

semester. 
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3 Best Practices for Student Success 

The actions undertaken in the CSU – both systemwide and on campuses – are identified as best 

practices for student success based on a growing body of evidence nationally, on research and on 

student outcomes data. The previous sections of the report include a number of examples such as the 

integration of high-impact practices, providing micro-grants to students and the use of advising software 

to provide targeted, proactive support.  

3.1 Transitioning to Alternative Instructional Approaches from Traditional Developmental 

Education 

One of the strongest examples of the CSU’s Graduation Initiative 2025 efforts following established best 

practices can be found in the recent systemwide policy changes to academic preparation. 

While the CSU has been making steady progress improving college readiness, nearly 40 percent of first-

time students (approximately 25,000 each fall) were informed that they are admitted to the CSU but are 

not ready for college-level coursework. Historically, the overwhelming majority of these students were 

assigned to developmental education courses that did not count toward a degree. Being assigned to 

these courses had a negative impact on a student’s credit accumulation in the first year. One-in-four 

students assigned to developmental education courses did not return for their second year. Only 10 

percent earned a degree in four years and fewer than half graduated within six years. 

However, beginning fall 2018, all CSU students were assigned to college-level, credit-bearing courses in 

mathematics and English, beginning their first day on campus. These courses replaced the 

developmental education courses that did not count toward a degree, and are based on a growing body 

of research and best practice. 

As early as 2012, several states had transitioned to alternative instructional approaches in mathematics. 

For example, at Fairmont State University in West Virginia, a public comprehensive university of 4,000 

students of which half receive Pell grants, the number of students completing entry-level mathematics 

courses increased from 28 percent to 82 percent after the university moved to providing co-requisite 

based courses. Similarly, pass rates in English at West Liberty University – also in West Virginia – 

increased from 46 percent to 91 percent. In both cases, academic rigor and quality were never 

compromised.  

Another example can be seen by exploring recent data from the University System of Georgia, 

comprised of 28 colleges and universities, enrolling more than 321,000 students. Outcome data allows 

for the comparison of student success rates in traditional developmental education courses (non-credit 

bearing courses) and success rates for underprepared students in co-requisite courses (college-level 

classes that embed additional academic support inside the course). The data show that the very same 

students, with the same levels of academic preparation, are twice as likely to successfully complete 

college-level classes than developmental education classes, when given the opportunity and when the 

academic support they need is included.  

While still in the first year of implementation, early indicators of progress from CSU campuses align with 

the positive national results shared. For example, at CSU Fullerton 80 percent of Summer Bridge 

students successfully completed the redesigned mathematics course this summer, fulfilling their general 

education requirement. At Stanislaus State, 82 percent of students enrolled over the summer in 
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Excursions into Mathematics passed the newly-redesigned course and also earned general education 

credit. Over the summer, 84 percent of students enrolled in stretch mathematics passed the first part of 

the course and are on track to earn general education credit if successful in the second part of the 

course this past fall. In fall 2018, more than 1,500 first-year students at CSU Sacramento successfully 

completed a general education mathematics course in their first regular term on campus, double the 

prior year’s outcomes. 

Without question, the developmental education reform efforts are supported by evidence and an 

increasing number of university cases that point to the benefits for students. The CSU not only advanced 

progressive policy reforms but also implemented them on an unprecedented scale that is already 

showing positive results.     

3.2 Reducing the Student-to-Advisor Ratio 

Campus investments in academic advising align with research and national best practices in student 

success. Campuses have worked to reduce the student-to-advisor ratio based on national research on 

advisor load. Sonoma State is aiming to meet the median advisor load for public master's institutions 

(300:1) as articulated by NACADA, the association of professional advisors, counselors, faculty, 

administrators and students working to enhance the educational development of students. Reductions 

in advisor loads mean more sustained and personal attention for students, leading to higher retention 

rates, particularly in the first two years of the baccalaureate degree.  

3.3 Providing Non-traditional Financial Support 

Ample research has shown that one barrier to timely degree completion is students’ ability to cover 

their necessary expenses. Such expenses, often connected to an emergency, can be so significant that 

they result in students deciding to take a break or fully withdraw from their campus. To support 

students who are facing an emergency or who are close to graduation but are in danger of stopping out, 

a number of CSU campuses offer micro-grants or micro-loans. These forms of non-traditional financial 

support have been proven both in the CSU and in institutions across the nation to be successful at 

supporting students and improving completion rates. 

Researchers from the Coalition of Urban Serving Institutions and the Association of Public Land-Grant 

Universities interviewed administrators and leaders at ten diverse urban-serving institutions across the 

country who are offering completion grant programs to students. In their report, at least one-third of 

the institutions interviewed reported higher graduation rates among students who received completion 

grants. For example, Indiana University-Purdue University Indianapolis (IUPUI) offers a Home Stretch 

Program, which provides a financial incentive to students in their fifth or sixth year of study to complete 

their bachelor’s degree within one academic year. IUPUI reported that student participants in 2013-14, 

the first year of the program, were more likely to graduate on time (75 percent) than students involved 

in a comparison group (52 percent). Additionally, 66 percent of Home Stretch participants graduated in 

fewer terms than did non-participants (53 percent) with the same credentials and characteristics.  
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4 Intentional Focus on Closing Equity Gaps 

Driven by a recognition of the university’s critical role as an engine of social mobility and buoyed by 

recent progress, the CSU entered the 2018-19 academic year laser-focused on closing equity gaps for 

students from historically underserved communities.  

All 23 campuses are taking specific steps to support the success of low-income students, historically 

underrepresented students and first-generation students. Additionally, a number of the overarching 

actions taken by campuses in support of Graduation Initiative 2025 will positively impact these student 

populations, further narrowing equity gaps. For that reason, it is impossible to separate out actions that 

will solely close equity gaps from those that will improve overall student success and graduation rates. 

Given the CSU’s richly diverse student population, these goals are too intertwined.  

For example, the systemwide policy changes to developmental education that are being implemented 

on campuses will have a positive impact on all students; however, it is expected to have a particularly 

significant impact on eliminating equity gaps. This is because students from historically underserved 

communities were more likely to have their progress to degree delayed under the previous policy.  

The following sections represent campus actions that will have an impact on eliminating equity gaps. 

These actions are categorized by each of the six Graduation Initiative 2025 operational priorities. While 

these lists provide a thorough overview, they are in no way exhaustive – either in the campuses 

participating in each action or in listing all of the ways campuses are working to close equity gaps. 
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4.1 Closing Equity Gaps through Improved Academic Preparation 

Research clearly demonstrates that academic preparation plays an important role in students’ ability to 
earn a degree. Disparities in academic preparation have had a direct impact on progress to degree for 
students from historically underserved communities – those who are first-generation college students, 
from low-income backgrounds or identify as African-American, American-Indian or Latino.  
 
CSU campuses are addressing inequities in college readiness head-on in order to close gaps in degree 
attainment and afford all students the opportunity to succeed. One of the primary initiatives, 
implemented systemwide, is the 2017 policy change that ensures all students are able to take college-
level, credit-bearing courses in mathematics and English beginning their first day on campus. Campuses 
are also enhancing mentoring, supporting faculty in implementing equity-minded pedagogy and 
redesigning courses that have historically had large equity gaps.  
 

  

Action Campuses 

Replaced stand-alone, developmental education courses in mathematics and 
English that do not count toward a degree with redesigned classes that have 
academic support embedded or attached 

Bakersfield 
Channel Islands 
Chico 
Dominguez Hills 
East Bay 
Fresno 
Fullerton 
Humboldt 
Long Beach 
Los Angeles 
Maritime Academy 
Monterey Bay 
Northridge 
Pomona 
Sacramento 
San Bernardino 
San Diego 
San Francisco 
San José 
San Luis Obispo 
San Marcos 
Sonoma 
Stanislaus 
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Closing Equity Gaps through Improved Academic Preparation (cont.) 

  

Action Campuses 

Implemented/strengthened faculty learning communities Bakersfield 
Channel Islands 
Chico 
East Bay 
Fullerton 
Long Beach 
Monterey Bay 
Northridge 
Pomona 
Sacramento 
San Bernardino 
San José 
San Luis Obispo 
San Marcos 
Stanislaus 

Redesigned high-enrollment, low-success courses with significant equity gaps Bakersfield 
Chico 
East Bay 
Fresno 
Fullerton 
Long Beach 
Maritime 
Northridge 
Pomona 
Sacramento 
San José 
Stanislaus 

Expanded peer mentoring for students Channel Islands 
Chico 
Dominguez Hills 
East Bay 
Fresno 
Fullerton 
Humboldt 
Northridge 
Pomona 
Sacramento 
San Bernardino 
San Diego 
San Francisco 
San José  
San Luis Obispo 
San Marcos 
Stanislaus 
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Closing Equity Gaps through Improved Academic Preparation (cont.) 

Targeted academic and social support services for underrepresented students of 
color pursuing STEM (science, technology, engineering, mathematics) fields 

Channel Islands 
Chico 
Dominguez Hills 
Fullerton 
Long Beach 
Monterey Bay 
Pomona 
Sacramento 
San Bernardino 
San Francisco 
San Luis Obispo 
Sonoma 

Implemented/strengthened the learning assistant role to support students 
through interactive, collaborative and engaging classrooms 

Chico 
East Bay 
Fullerton 
Pomona 
Sacramento 
San Bernardino 
San José 
San Luis Obispo 

Enhanced tutoring services for students Bakersfield 
Dominguez Hills 
East Bay 
Fullerton 
Humboldt 
Monterey Bay 
Pomona 
Sacramento 
San Bernardino 
San José  
San Luis Obispo 
Sonoma 

  

Action Campuses 

Supported faculty in the implementation of equity-minded pedagogy Chico 
East Bay 
Humboldt 
Los Angeles 
Monterey Bay 
Northridge 
Pomona 
Sacramento 
San Francisco 
San José 
San Luis Obispo 
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Closing Equity Gaps through Improved Academic Preparation (cont.) 

Action Campuses 

Implemented/strengthened supplemental instruction Bakersfield 
Chico 
Dominguez Hills 
East Bay 
Fresno 
Fullerton 
Humboldt 
Long Beach 
Monterey Bay 
Pomona 
Sacramento 
San Francisco 
San José  
Sonoma 
Stanislaus 

Developed/enhanced student learning communities Bakersfield 
Channel Islands 
Dominguez Hills 
East Bay 
Fullerton 
Sacramento 
San Diego 
San Francisco 
San José  
Stanislaus 

Developed/expanded summer programming specifically to support students 
from historically underserved communities 

Channel Islands 
Dominguez Hills 
East Bay 
Fresno 
Pomona 
San Bernardino 
San José 
San Luis Obispo 
San Marcos 
Sonoma 
Stanislaus 

Expanded faculty mentoring for students Sacramento 
San José  
San Luis Obispo 
San Marcos 
Stanislaus 
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Closing Equity Gaps through Improved Academic Preparation (cont.) 

Action Campuses 

Reimagining the First Year initiative Dominguez Hills 
East Bay 
Fresno 
Fullerton 
Humboldt 
Long Beach 
Monterey Bay 
Pomona 
San Francisco 
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4.2 Closing Equity Gaps through Enrollment Management Initiatives 

Ensuring that CSU students are able to enroll in the courses they need, when they need them, is the 

driving force behind the focus on enrollment management as part of Graduation Initiative 2025. This is 

particularly important for students from historically underserved communities. For example, first 

generation students often need additional assistance navigating their path to degree, as they do not 

have a parent or close family member familiar with the process. 

 

To best support these students and close equity gaps, campuses are focusing on improvements to 

advising, including the implementation of early alert systems that warn staff when a student is falling 

behind. Campuses are also hiring dedicated positions in academic advising to support students from 

historically underserved communities. In addition, campuses are focusing on the orientation process, 

making these experiences more robust and offering them in additional languages to ensure all students 

– regardless of background – are prepared with the resources and support they need to be successful.  

 

Hired/hiring a dedicated position in academic advising to support students from 
historically underserved communities  

Chico 
East Bay 
Fresno 
Fullerton 
Humboldt 
Sacramento 
Sonoma 

Focused on the retention of students from historically underserved 
communities  

Bakersfield 
Channel Islands 
Chico 
Dominguez Hills 
East Bay 
Fresno 
Fullerton 
Humboldt 
Long Beach 
Monterey Bay 
Northridge 
Pomona 
Sacramento 
San Bernardino 
San Luis Obispo 
Stanislaus 

  

Action Campuses 
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Closing Equity Gaps through Enrollment Management Initiatives (cont.) 

  

Action Campuses 

Increased diversity in faculty hiring Dominguez Hills 
Fullerton 
Humboldt 
Long Beach 
Los Angeles 
Pomona 
San Bernardino 
San José 
San Luis Obispo 
Sonoma 
Stanislaus 

Developed college-specific plans to close equity gaps Fullerton 
Long Beach 
Monterey Bay 
Pomona 
Sacramento 
San Francisco 
San José 
San Luis Obispo 

Developed targeted, proactive advising Channel Islands 
Chico 
Dominguez Hills 
East Bay 
Fresno 
Humboldt 
Pomona 
Sacramento 
San Bernardino 
San Francisco 
San José 
San Luis Obispo 
San Marcos 
Sonoma 
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Closing Equity Gaps through Enrollment Management Initiatives (cont.) 

 

  

Action Campuses 

Implemented/improved the use of predictive analytics and early alert system 
for advising 

East Bay 
Fullerton 
Humboldt 
Maritime 
Monterey Bay 
Northridge 
Pomona 
Sacramento 
San Bernardino 
San Francisco 
San José  
San Luis Obispo 
Sonoma 
Stanislaus 

Offered new student orientation sessions in a language other than English Chico 
Fresno 
Sacramento 
San Francisco 
Stanislaus 

Enhanced orientation programs Channel Islands 
Chico 
Dominguez Hills 
East Bay 
Fresno 
Fullerton 
Monterey Bay 
Pomona 
San José 
San Luis Obispo 

Developed advising groups for students from historically underserved 
communities 

Channel Islands 
Dominguez Hills 
Fresno 
Long Beach 
Sacramento 
San Luis Obispo 
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4.3 Closing Equity Gaps by Fostering Student Engagement and Well-being 

The CSU is dedicated to fostering the success of all students both inside – and outside – the classroom. 

This includes ensuring that students, regardless of race, ethnicity, background or status, feel welcome 

and accepted on campus. Closing equity gaps at the CSU requires a focus on fostering engagement and 

well-being to improve the persistence, retention and completion rates of students from historically 

underserved communities. 

Campuses are implementing a number of initiatives aimed at ensuring an inclusive campus climate, 

including dedicating resources to provide space, programming and staff to support first-generation 

students and students of color. Recognizing the unique needs of historically underserved students, 

campuses are hiring counselors dedicated to serving these populations and are implementing programs 

to better engage parents and families.  

 

Created a dedicated space for students from historically underserved 
communities 

Bakersfield 
Dominguez Hills 
East Bay 
Fresno 
Fullerton 
Humboldt 
Sacramento 
San José  
Stanislaus 

Hired staff dedicated for programs and initiatives that support students from 
historically underserved communities  

Channel Islands 
Chico 
Dominguez Hills 
East Bay 
Fresno 
Humboldt 
Maritime 
Sacramento 
San Francisco 
San José 
San Luis Obispo 
San Marcos 
Sonoma 
Stanislaus 

Implemented initiatives to empower, guide and support men of color Chico 
Dominguez Hills 
Fresno 
Fullerton 
Monterey Bay 
Pomona 
Sacramento 
San José  
San Luis Obispo 

  

Action Campuses 
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Closing Equity Gaps by Fostering Student Engagement and Well-being (cont.) 

Action Campuses 

Convened a Council on Diversity and Inclusion Channel Islands 
Chico 
Dominguez Hills 
Fullerton 
Humboldt 
Long Beach 
Los Angeles 
Monterey Bay 
Sacramento 
San Bernardino 
San Luis Obispo 
Stanislaus 

Hired/ hiring a Chief Diversity Officer  Bakersfield 
Chico 
Dominguez Hills 
East Bay 
Fullerton 
Los Angeles 
Monterey Bay 
Sacramento 
San Bernardino 
San José 
San Luis Obispo 

Conducted/conducting a campus climate survey Chico 
Dominguez Hills 
East Bay 
Humboldt 
Long Beach 
Sacramento 
San Francisco 
San José  
San Luis Obispo 
Stanislaus  

Hired/hiring a full-time counselor to serve students from historically 
underserved communities  

East Bay 
Fresno 
Fullerton 

Developed/enhanced professional mentoring for students Channel Islands 
East Bay 
Monterey Bay 
San Diego 
San Luis Obispo 

Worked to increase the number of historically underserved students who 
participate in international exchange and study abroad programs 

Fullerton 
San Francisco 
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Closing Equity Gaps by Fostering Student Engagement and Well-being (cont.) 

Action Campuses 

Developed campus programming on topics that impact students from 
historically underserved communities 

Bakersfield 
Chico 
East Bay 
Fresno 
Monterey Bay 
Sacramento 
San Francisco 
San José  
San Luis Obispo 
San Marcos 
Sonoma 
Stanislaus 

Developed/enhanced parent and family engagement programs Channel Islands 
Fresno 
Sacramento 
San Bernardino 
San José  
San Luis Obispo 

Facilitated leadership and professional opportunities for historically 
underserved student leaders 

Chico 
Sacramento 
San Francisco 
San José  
San Luis Obispo 
San Marcos 
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4.4 Closing Equity Gaps by Providing Needed Financial Support 

The CSU remains an affordable higher education opportunity for Californians from all backgrounds. 

Despite this, student financial need can often go above and beyond what is available through financial 

aid. This is particularly true for students from low-income backgrounds.  

 

To help close equity gaps, CSU campuses are implementing programs to increase students’ financial 

literacy so that they can make informed decisions when planning their course schedules and graduation 

timelines. Campuses are also providing a bevy of resources aimed at alleviating additional financial need 

for students in crisis, such as on-campus job opportunities, emergency funds, retention grants and 

services, such as food pantries and emergency housing.   

 

Action Campuses 

Efforts to increase the financial literacy of students through presentations, 
workshops and education  

Bakersfield 
Chico 
East Bay 
Fresno 
Fullerton 
Humboldt 
Long Beach 
Maritime 
Pomona 
Sacramento 
San José 
San Luis Obispo 
Sonoma 

Increased the number of student job opportunities on campus Humboldt 
Maritime 
Sacramento 

Offered emergency funds to students in need Chico 
Fresno 
Fullerton 
Monterey Bay 
Pomona 
Sacramento 
San José 
San Luis Obispo 
Stanislaus 

Redeployed existing housing scholarships to students facing housing insecurity Fresno 
Humboldt 
Monterey Bay 
Sacramento 

Created initiatives to ensure the affordability of course materials for students Channel Islands 
East Bay 
Monterey Bay 
San José 
San Marcos 
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Closing Equity Gaps by Providing Needed Financial Support (cont.) 

Action Campuses 

Developed an Economic Crisis Response team Fresno 
Fullerton 
Sacramento 
San Bernardino 
San José 

Developed/enhanced a campus food pantry Bakersfield 
Chico 
Fresno 
Fullerton 
Humboldt 
Long Beach 
Pomona 
Sacramento 
San Bernardino 
San Francisco 
San José 
San Luis Obispo 

Offered retention and/or summer grants for students Chico 
East Bay 
Fresno 
Fullerton 
Long Beach 
Pomona 
Sacramento 
San Bernardino 
San José  
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4.5 Closing Equity Gaps through Data-Driven Decision Making 

The strategic use of data to drive decision making is tightly interwoven with all CSU student success 

efforts. By advancing programs and initiatives that are proven effective, campuses are making strong 

progress toward achieving their individual Graduation Initiative 2025 goals. 

 

This is particularly true for the goals of closing equity gaps facing students of color, students from low-

income backgrounds and first generation students. To advance these efforts, campuses are engaging in 

detailed analyses of equity gap data to identify where improvements must be made. On some 

campuses, this includes the funding of dedicated faculty and staff to identify where, and why, 

historically underserved students are not being best served by the institution. Other campuses have 

participated – or will be participating – in the Student Success Analytics Certificate Program, a program 

housed in the Office of the Chancellor and designed to help campuses develop effective student success 

interventions, particularly on behalf of historically underserved students.  

 

Action Campuses 

Funded/funding a position in Institutional Research to better understand where 
and why historically underserved students are falling behind 

Chico 
East Bay 
Fullerton 
Humboldt 
Sacramento 

Reviewed data for a detailed analysis of equity gaps  Bakersfield 
Chico 
Dominguez Hills 
East Bay 
Fresno 
Fullerton 
Long Beach 
Maritime 
Pomona 
Sacramento 
San Bernardino 
San José 
San Luis Obispo 
Stanislaus 

Participated/participating in the Certificate Program in Student Success 
Analytics 

Chico 
Dominguez Hills 
East Bay 
Fresno 
Monterey Bay 
Pomona 
Sacramento 
San Francisco 
Sonoma 
Stanislaus 
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4.6 Closing Equity Gaps by Removing Unnecessary Administrative Barriers 

CSU campuses are focused on closing equity gaps for students from historically underserved 

communities by identifying and removing unnecessary administrative barriers. This includes breaking 

down campus silos by bringing together faculty, staff and administrators from across the campus to 

discuss how best to support these student populations.  

 

Action Campuses 

Developed presentations to better educate campus constituents about the 
student population  

Chico 
East Bay 
Fresno 
Fullerton 
Maritime 
Pomona 
Sacramento 
San Bernardino 
San Luis Obispo 

Developed a cross-divisional workgroup/task force focused on equity Fresno 
Fullerton 
Humboldt 
Pomona 
Sacramento 
San Bernardino 
San Luis Obispo 

Developed/developing college-based student success teams Bakersfield 
Chico 
Fullerton 
Long Beach 
Pomona 
Sacramento 
San Bernardino 
San Francisco 
San Luis Obispo 

Hosted/hosting an event for faculty and staff on the topic of closing equity gaps  Chico 
Fresno 
Fullerton 
Los Angeles 
Northridge 
Pomona 
San Bernardino 
San José  

Hired a staff position to support historically underserved students through 
administrative processes (i.e. application, deposit, transfer, etc.) 

Fresno 
Humboldt 
Sonoma 
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5 Hiring in Support of Student Success 

CSU campuses continue to use a portion of Graduation Initiative 2025 funding to hire additional faculty, 

staff and administrators, where it is necessary and appropriate to advance the campus’ student success 

goals. The chart below shows the number of net new full-time equivalent positions that were added 

systemwide in 2017-18 specifically with Graduation Initiative 2025 funding (as reported by campuses) as 

well as the total net hires from all funding sources (as pulled from a November snapshot of faculty and 

staff comparing November 2017 to November 2018).  

Numbers reported in the second column represent increases in FTE regardless of funding source. Where 

growth in FTE exceeds that reported for Graduation Initiative 2025 funding, campuses have used other 

resources to support the additional hires. In the case of non-tenure-track faculty, where the hiring cycle 

is much shorter than for tenure-track faculty, most of the positions identified as supported by the 

Graduation Initiative 2025 funding were likely already in place as of fall 2017 and are not reflected in the 

reported net growth from fall 2017 to fall 2018.  

The hires listed are all “net new” and do not include the replacement of employees who retired or 

departed for other opportunities.  

Employee Type Number of FTEs Added in 
2017-18 (with Graduation 
Initiative 2025 Funding) 

Number of FTEs Added 
from Fall 2017 to Fall 
2018 (all funding 
sources) 

Tenure-Track Faculty 149.7 159.6 

Non-Tenure-Track Faculty (headcount) 212.5 36.1* 

Faculty Total 362.2 195.7 

Academic Advisors (Using SSP classification) 101.5 143 

Other Support Staff 80.5 185 

Staff Total 182 328 

Management Personnel (MPP) 19 79 

Total 563.2 602.7 

*In order to ensure sufficient class sections and access to courses, campuses used Graduation Initiative 

2025 funding to add non-tenure-track faculty positions in 2017-18; many of these positions were already 

in place as of the fall 2017 snapshot used in the table above. We believe that the additional non-tenure-

track positions reported by the campuses are reflected in the fall 2017 numbers, which saw an increase 

in non-tenure-track faculty FTE of approximately 272 FTE compared to fall 2016.     

As detailed throughout this report, the hiring of additional personnel is critical to the success of the 

Graduation Initiative 2025 goals. This is particularly true in regard to faculty hires. With more than 360 

faculty added using 2017-18 Graduation Initiative 2025 funding, campuses are able to support additional 

sections of high-demand classes and reduce waitlist demands in critical path courses. This allows 

students to get the courses they need when they need them, take more units and progress toward 

graduation. Additionally, the hiring of more faculty expands opportunities for students to participate in 

high-impact practices such as undergraduate research with a faculty mentor, which data have shown 

engages students in the university and contributes to retention and timely graduation. 

Hiring additional faculty also plays an important role in the Graduation Initiative 2025 goal of eliminating 

equity gaps. For many students, faculty members are the most important influence on their college 
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journey. This is particularly true for students from historically underserved communities, such as first 

generation students. Hiring additional faculty allows faculty members to build longer-term relationships 

with students. Increasing faculty diversity – as enabled by the hiring of additional faculty – helps 

campuses better reflect their dynamically diverse student populations.  

While the correlation between hiring additional faculty and student success is the most dramatic, hiring 

additional staff and administrators also plays an important role in supporting the Graduation Initiative 

2025 goals. The additional 101.5 academic advisor FTEs who were hired using 2017-18 Graduation 

Initiative 2025 funds are helping increase the number of students who are able to receive timely 

academic advising. These advisors are working closely with vulnerable student populations, to keep 

them enrolled and on track to graduate, before a problem occurs or escalates. They are meeting 

students where they are to provide support – whether that is in the residence halls or in cultural 

centers. 

Other support staff hires play equally important roles in ensuring the success of CSU students. For 

example, on some campuses these hires are filling critical roles providing academic and student support 

– serving as student mentors, providing tutoring and staffing campus Dream Centers and Veterans 

Resource Centers. Other campuses have used support staff hires to expand on-campus student 

employment opportunities, providing financial support to these students while filling campus-hiring 

needs.    

As is evident from the preceding chart, the vast majority of hires using 2017-18 Graduation Initiative 

2025 funding were faculty or staff. However, the 19 MPPs that were hired also play an important role in 

student success. For example, one campus hired a Basic Needs Administrator to oversee campus efforts 

to address the basic needs of students, including food and housing insecurity. Other campuses hired 

individuals to serve in administrative positions advancing diversity, equity and inclusion initiatives on 

campus.  

In addition to the positions hired using Graduation Initiative 2025 funding, additional FTE positions were 

hired using other funding sources. Given that student success permeates all aspects of campus 

operations, these positions also play integral roles in supporting Graduation Initiative 2025.   
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6 Conclusion 

When Chancellor Timothy P. White officially launched Graduation Initiative 2025 in January 2016, he 
contended that “a student’s chances of graduating should not be determined by their family income or 
their ethnicity but by their willingness to work hard and our determination to help them achieve their 
goals.”  

Three years later, the CSU is even more focused on providing all students the opportunity and support 
to be successful, earn a degree in a timely manner and reach their life and career goals. This report 
details work undertaken by campuses as part of Graduation Initiative 2025 using 2017-18 and 2018-19 
funding. As demonstrated, these initiatives – ranging from hiring additional tenure-track faculty to 
adopting proactive, targeted advising procedures – have been shown through data and through 
experience to be best practices for student success. 

While expansive, the actions described in this report represent only a portion of the ongoing and 
innovative work occurring throughout the entire CSU in support of this initiative. Through the continued 
efforts of the CSU and its faculty and staff – reliant upon predictable, sustainable and sufficient state 
investment – Graduation Initiative 2025 will continue to improve outcomes for all students, allowing 
them to grow, innovate, teach and build an inclusive and prosperous California. 
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